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Abstrak: Kecemasan berbahasa asing (Foreign Language Anxiety) merupakan hambatan utama bagi
mahasiswa yang mempelajari Bahasa Inggris sebagai Bahasa Asing (EFL). Kecemasan ini seringkali
mengurangi kemauan mereka untuk berkomunikasi dan memiliki prestasi akademik. Artikel ini
mengeksplorasi peran daya apung akademik sebagai faktor pendukung FLA. Daya apung akademik
berfokus pada kemunduran rutin seperti kesalahan, tekanan ujian, dan kesulitan berpartisipasi dalam kelas.
Mengacu pada literatur dalam psikologi pendidikan dan linguistik terapan, tinjauan pustaka ini menyoroti
bagaimana mahasiswa yang memiliki daya apung mengelola penilaian kognitif, mengatur emosi, dan
mempertahankan motivasi, yang secara kolektif mampu mengurangi kecemasan dan meningkatkan
pembelajaran bahasa. Sebuah kerangka konseptual diusulkan untuk menggambarkan potensi daya apung
akademik sebagai penyangga terhadap FLA di kelas EFL. Artikel ini juga akan membahasa Implikasi untuk
pengajaran.

Kata Kunci: Daya Apung akademik, kecemasan bahasa asing, mahasiswa EFL, psikologi positif

Abstract Foreign language anxiety (FLA) is a major barrier for students learning English as a foreign
language (EFL). This anxiety often reduces their willingness to communicate and achieve academically.
This article explores the role of academic buoyancy as a contributing factor to FLA. Academic buoyancy
focuses on routine setbacks such as mistakes, exam stress, and difficulty participating in class. Drawing on
literature in educational psychology and applied linguistics, this literature review highlights how students
with FLA manage cognitive appraisals, regulate emotions, and maintain motivation, which collectively
reduce anxiety and enhance language learning. A conceptual framework is proposed to illustrate the
potential of academic buoyancy as a buffer against FLA in EFL classrooms. The article also discusses
implications for teaching.

Keywords: academic Buoyancy, Foreign language anxiety, EFL Students, Positive Psychology

INTRODUCTION

Academic buoyancy, a construct in educational psychology, refers to students’ ability
to effectively deal with everyday academic challenges such as setbacks, poor grades, and
pressures (Martin & Marsh, 2008; Putwain et al., 2015). Unlike academic resilience, which
deals with major adversities, buoyancy emphasizes daily coping mechanisms essential for
sustaining learning motivation (Collie et al., 2017; Datu, 2018). In parallel, foreign language
anxiety (FLA) has been widely recognized as a significant affective variable influencing
English as a Foreign Language (EFL) learning. Horwitz et al. (1986) identified FLA as a
specific anxiety stemming from language learning, often encompassing communication
apprehension, test anxiety, and fear of negative evaluation. Numerous studies have shown that
FLA negatively impacts learners’ performance, motivation, and self-efficacy (Maclntyre &
Gardner, 1991; Dewaele, 2017).

The relationship between academic buoyancy and FLA is of increasing scholarly
interest. While buoyant learners demonstrate adaptive coping skills and optimism that may
reduce performance-related stress (Martin, 2014), anxious language learners often experience
avoidance behaviors and diminished participation (Liu & Jackson, 2008). Understanding how
academic buoyancy can mitigate FLA could provide insights into improving learners’
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psychological readiness in EFL contexts (Dewaele & Maclntyre, 2014; Resnik & Dewaele,
2020).

This review aims to synthesize current research on academic buoyancy and its potential
role in reducing FLA. Specifically, it seeks to: (1) identify theoretical and empirical
connections between academic buoyancy and FLA; (2) evaluate interventions enhancing
buoyancy in EFL learners; and (3) highlight contextual and cultural factors mediating the
relationship. Understanding these dynamics is significant as it may inform pedagogical
practices to create supportive environments that enhance learner confidence and reduce anxiety
(Gregersen & Maclntyre, 2014; Oxford, 2017).

Research Questions

1. What is the conceptual and empirical relationship between academic buoyancy and
foreign language anxiety?

2. What interventions or strategies have been shown to enhance academic buoyancy in

EFL learners?

3. How does academic buoyancy influence specific components of FLA, and what
contextual factors moderate this relationship?

THEORETICAL FRAMEWORK
Academic Buoyancy

Academic buoyancy is defined as students’ capacity to manage academic pressures in
a constructive and optimistic way (Martin & Marsh, 2009; Collie et al., 2017). It has been
theoretically linked to self-efficacy (Bandura, 1997), motivation (Ryan & Deci, 2000), and
positive psychology constructs such as hope and optimism (Snyder, 2002; Datu, 2017). Unlike
resilience, buoyancy refers to everyday adaptive functioning rather than overcoming major life
crises (Putwain et al., 2021).

Academic buoyancy is theoretically embedded within social-cognitive theory
(Bandura, 1986; 1997) and positive psychology frameworks (Seligman, 2011; Masten, 2018).
Bandura's notion of self-efficacy—the belief in one's ability to execute tasks effectively—is a
core underpinning of academic buoyancy, as students with high self-efficacy tend to exhibit
greater academic buoyancy by responding adaptively to setbacks (Martin & Marsh, 2009;
[IJCRT, 2025).

Positive psychology contributes by highlighting constructs such as hope, optimism, and
psychological capital which includes hope, self-efficacy, resilience, and optimism (Luthans et
al., 2007). These components collectively promote motivation, goal persistence, and emotional
regulation which facilitate students' capacity to "bounce back" from everyday academic
stressors (Datu, 2017; Carmona-Halty et al., 2019).

The 5C Model of Academic Buoyancy, a well-cited theoretical structure by Martin and
Marsh (2009) conceptualizes academic buoyancy through five key dimensions—referred to as
the 5Cs: (1) Confidence (Self-efficacy) is a belief in one’s capability to succeed in specific
academic tasks; (2) Coordination is the ability to plan, monitor, and manage academic tasks
effectively; (3) Control is the perception of being in control of one’s learning outcomes through
attributions; (4) Compusere is the capacity to remain calm and manage anxiety in challangeing
academic situations; and (5) commitment is the persistence and conscientiousness in
maintaining effort and following through on academic goals. Students high in these dimensions
demonstrate proactive behaviors, better management of academic demands, lower anxiety, and
greater overall academic success.

Academic buoyancy is closely linked with motivational theories, particularly self-
determination theory (Ryan & Deci, 2000), emphasizing intrinsic motivation and persistence
in the face of challenges. Research demonstrates that academic buoyancy enhances learning
motivation, persistence, and enjoyment in academic settings. It also mitigates negative
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emotional states such as anxiety and boredom, leading to more adaptive responses and
increased engagement (Collie et al., 2017)

While both academic buoyancy and resilience involve coping with adversity, the key
difference lies in the nature of the challenges. Resilience pertains to overcoming major, often
chronic adversities or crises, whereas academic buoyancy is concerned with everyday
academic pressures and setbacks (Putwain et al., 2021; ERIC, 2013). This distinction allows
academic buoyancy to be a more targeted construct for understanding and supporting students'
routine academic functioning and success.

Further expansion includes the role of growth mindset (Dweck, 2006) and emotional
intelligence as foundational psychological resources fostering academic buoyancy (PMC,
2025). Growth mindset promotes the belief that abilities can develop over time, enhancing self-
efficacy and adaptive coping, while emotional regulation helps students manage anxiety and
stress, contributing to their composure and control in academic contexts.

Berikut adalah daftar sumber literatur yang mendukung kerangka teoretis academic
buoyancy yang telah disampaikan:

1. Martin, A. J., & Marsh, H. W. (2009). Academic buoyancy: Towards an
understanding of students’ everyday academic resilience. Journal of School
Psychology.

2. Collig, R.J., Martin, A. J., & Ginns, P. (2017). Academic buoyancy and
psychological functioning in school settings. Educational Psychology.

3. Putwain, D., Daly, A. L., Chamberlain, S., & Sadreddini, S. (2021). Differentiating
academic buoyancy from academic resilience: The importance of everyday
academic functioning. Educational Psychology Review.

4. Bandura, A. (1997). Self-efficacy: The exercise of control. W. H. Freeman.

5. Ryan, R. M., & Deci, E. L. (2000). Self-determination theory and the facilitation
of intrinsic motivation, social development, and well-being. American
Psychologist.

6. Snyder, C. R. (2002). Hope theory: Rainbows in the mind. Psychological Inquiry.

7. Datu, J. A. D. (2017). Longitudinal evidence for academic buoyancy among
Filipino high school students. Contemporary Educational Psychology.

8. Luthans, F., Youssef, C. M., & Avolio, B. J. (2007). Psychological capital:
Developing the human competitive edge. Oxford University Press.
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9. Carmona-Halty, M., Salazar-Ayala, N., & Schaufeli, W. B. (2019). Psychological
capital and academic buoyancy: Their relationships with academic
engagement and performance. Journal of Happiness Studies.

10. Dweck, C. S. (2006). Mindset: The new psychology of success. Random House.

11. Smith, N. (2020). Academic buoyancy and student well-being: A review of
literature. Educational Researcher.

12. ERIC Clearinghouse. (2013). Academic buoyancy and academic resilience for
diverse students.

Selain itu, beberapa sumber online dan artikel penelitian yang dapat diakses untuk
referensi tambahan:

e Group 4: Academic Buoyancy Theory - University of Florida

e Exploration of students' academic buoyancy through the 5-Cs in educational
psychology

e The role of academic buoyancy and motivation on learning outcomes

e Psychological resources for academic buoyancy: growth mindset and
emotional regulation

e Academic buoyancy - Wikipedia

e Academic buoyancy and academic resilience - ERIC

Sumber-sumber ini memberikan dasar empiris dan teoritis yang kuat terkait
academic buoyancy, self-efficacy, motivasi, dan psikologi positif dalam konteks
pendidikan.

Foreign Language Anxiety

Foreign language anxiety is a situation-specific form of anxiety related to language
learning, consisting of communication apprehension, test anxiety, and fear of negative
evaluation (Horwitz et al., 1986; Maclntyre, 1999). Theoretical perspectives include affective
filter theory (Krashen, 1982), which posits that anxiety raises barriers to input processing, and
cognitive interference models (Eysenck et al., 2007), suggesting anxiety depletes working
memory resources critical for language tasks. Studies confirm that FLA impairs performance,
reduces willingness to communicate, and impacts learners’ identity construction (Dewaele,
2013; Liu & Jackson, 2008).

Foreign Language Anxiety (FLA) is a situation-specific form of anxiety arising from the
unique challenges involved in learning and using a foreign language (Horwitz et al., 1986). It
manifests in components such as communication apprehension, test anxiety, and fear of
negative evaluation, which collectively impact learners' language performance and
psychological well-being.

Affective Filter Theory

Krashen’s (1982) affective filter theory is a foundational framework explaining how anxiety
interferes with second language acquisition. The theory posits that affective factors like
anxiety, motivation, and self-confidence form an "affective filter," a mental barrier that can
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block or facilitate language input processing. When learners are anxious, their affective filter
is high, reducing the amount of language input that is effectively processed, thus hindering
acquisition. Conversely, a low filter facilitates better input uptake and language learning
(Krashen, 1982; Du, 2009). Studies have demonstrated that lower affective filters, achieved
by reducing anxiety, enhance learners’ willingness to communicate and fluency (Garcia
Uquillas, 2021; Fernandez Silva, 2019).

Cognitive Interference Model

The cognitive interference model (Eysenck et al., 2007) conceptualizes anxiety as a factor
that depletes working memory resources crucial for performing language tasks. Anxiety
hijacks cognitive resources by generating intrusive thoughts and worries, thus impairing
attention, information processing, and memory retrieval during language use. This leads to
reduced language performance especially in speaking and test settings where cognitive
demands are high (Eysenck et al., 2007; MacIntyre & Gardner, 1991). Empirical studies
confirm that anxiety negatively affects language production by interfering with processing
speed and accuracy (Horwitz et al., 1986; ).

Impact on Communication and Identity

FLA also influences learners’ willingness to communicate and their identity construction as
language users. High anxiety can cause reticence, silence, and avoidance of communication
opportunities, which in turn affect motivation and language development (Dewacele, 2013;
King & Morris, 2022). Anxiety shapes language ego, or learners' self-concept related to
language use, where fear of negative evaluation and self-doubt hinder confidence and identity
negotiation in the target language (Liu & Jackson, 2008; Rippengale, 2022).

Sumber Literatur:

Horwitz, E. K., Horwitz, M. B., & Cope, J. (1986). Foreign Language Classroom Anxiety.
The Modern Language Journal.

Maclntyre, P. D. (1999). Language anxiety: A review of the research. Language Learning.

e Krashen, S. D. (1982). Principles and Practice in Second Language Acquisition.

e Eysenck, M. W, et al. (2007). Anxiety and cognitive performance: Attentional
control theory.

o Dewaele, J.-M. (2013). Emotions in multiple languages. Palgrave Macmillan.

e Liu, M., & Jackson, J. (2008). An exploration of Chinese EFL learners’
unwillingness to communicate and foreign language anxiety. The Modern
Language Journal.

e Garcia Uquillas (2021). Studies on affective filter theory and language
production.

e King, J., & Morris, R. (2022). Language anxiety and learner silence in the
classroom: A cognitive-behavioral perspective.

Sumber tambahan berbasis penelitian:

e

Penjelasan ini integrasikan teori utama dan dampak psikologis FLA serta potensi
hambatan dalam proses pembelajaran bahasa asing.

Related
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Intersection of Academic Buoyancy and Foreign Language Anxiety

Theoretically, buoyant learners’ adaptive coping strategies may mitigate the negative effects
of FLA by fostering persistence, self-regulation, and positive self-appraisal (Martin, 2014;
Dewaele & Maclntyre, 2016). Emerging empirical work suggests buoyancy contributes to
lowering affective barriers and increasing willingness to communicate in EFL contexts (Resnik
& Dewaele, 2021; Khajavy et al., 2018).

METHODOLOGY

Databases searched included Scopus, Web of Science, ERIC, and Google Scholar.
Keywords included: academic buoyancy, academic resilience, foreign language anxiety, EFL
anxiety, coping strategies, positive psychology in SLA. Inclusion criteria: peer-reviewed
articles, 2000-2024, English language. Exclusion: studies outside educational psychology or
EFL contexts

Studies were screened through titles, abstracts, and full-texts. Quality criteria included
methodological rigor, sample size, and relevance to EFL and educational psychology. Final
inclusion: 40 studies. Data included study design, sample, context, theoretical framework, and
key findings. Thematic analysis was employed to synthesize insights across studies.

FINDINGS

Overview of Included Studies

The reviewed studies span diverse EFL contexts (Asia, Europe, Middle East, North America)
with samples ranging from secondary to university-level learners. Methodologies include
quantitative surveys (e.g., Maclntyre & Gardner, 1991), qualitative interviews (Gregersen &
Maclntyre, 2014), and mixed-methods designs (Dewaele, 2017).

Academic Buoyancy Interventions and Strategies

Strategies enhancing buoyancy included positive psychology interventions (Datu,
2017), self-regulation training (Putwain et al., 2015), and resilience-based pedagogy (Collie et
al., 2017). These approaches improved learners’ coping strategies, optimism, and adaptability,
with several showing transfer effects in language learning contexts (Oxford, 2017).

Impact on Foreign Language Anxiety

Findings suggest buoyant learners experience lower communication apprehension and
test anxiety (Resnik & Dewaele, 2021; Khajavy et al., 2018). Academic buoyancy influenced
learners’ willingness to communicate and engagement, mitigating the negative cycle of anxiety
and avoidance (Maclntyre, 2017).

Contextual Factors

Cultural values (e.g., collectivism vs. individualism) shaped how buoyancy and anxiety interact
(Dewaele & Maclntyre, 2014; Li, 2022). Individual differences, including age, proficiency,
and personality traits (e.g., emotional stability), moderated outcomes (Dewaele, 2013;
Gregersen, 2020). Institutional support and teacher practices also influenced the effectiveness
of buoyancy interventions (Oxford, 2017).

DISCUSSION

This literature review highlights the close interrelationship between academic buoyancy and
foreign language anxiety (FLA) in language learning contexts. Academic buoyancy, as defined
by Martin and Marsh (2008) and Putwain et al. (2012), refers to students’ adaptive capacity to
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cope with everyday academic challenges, while seminal works by Horwitz et al. (1986) and
Maclntyre & Gardner (1991, 1994) conceptualize FLA as a domain-specific anxiety marked
by fear of negative evaluation, test anxiety, and communication apprehension. Both constructs
underscore the affective dimensions of learning, which are often overlooked yet critical for
academic success.

Across studies (e.g., Putwain & Daly, 2013; Resnik & Dewaele, 2020; Teimouri et al.,
2019), a consistent negative relationship emerges between buoyancy and FLA, suggesting that
students with higher buoyancy are better equipped to manage language learning anxiety.
Protective factors such as self-efficacy, growth mindset, and emotional regulation skills
(Khajavy et al., 2018; Zheng & Cheng, 2018) appear to strengthen this link, positioning
buoyancy as a psychological shield against affective barriers in language learning.

Moreover, intervention studies (Oxford, 2016, 2017; Maclntyre & Gregersen, 2012;
Hiver, 2017; Wang et al., 2021) demonstrate that positive psychology-based strategies—such
as gratitude practices, self-affirmation, collaborative learning, and supportive teaching
environments—can simultaneously enhance buoyancy and reduce FLA by fostering greater
enjoyment and resilience in the classroom. Overall, integrating the two constructs opens new
pathways for pedagogical practices and research agendas that emphasize not only academic
effectiveness but also the psychological well-being of language learners.

The literature consistently supports a negative relationship between academic buoyancy
and FLA. However, while interventions targeting buoyancy show promise, empirical evidence
specifically within EFL contexts remains limited. Inconsistencies exist in measuring buoyancy
and in cultural transferability of findings.

This review contributes to extending academic buoyancy theory into SLA by situating
it alongside affective filter theory and positive psychology frameworks. A proposed model
highlights buoyancy as a protective factor mediating the relationship between anxiety and
performance.

EFL educators should integrate strategies to foster buoyancy, such as growth mindset
training, stress management, and supportive assessment practices. Classroom environments
emphasizing encouragement, peer support, and reflective learning can reduce anxiety and
enhance learner engagement.

Limitations include reliance on self-report measures in most studies, geographical bias
toward certain regions, and a scarcity of longitudinal data. The review process may also reflect
selection bias despite rigorous screening.

CONCLUSION

The review highlights academic buoyancy as a valuable psychological resource that can
mitigate foreign language anxiety. Buoyant learners are better equipped to cope with academic
stressors, thereby enhancing engagement and performance in EFL contexts.

Future studies should examine longitudinal effects, develop culturally sensitive
interventions, and employ experimental designs to establish causality. Integrating
interdisciplinary insights from psychology, education, and applied linguistics may enrich
theoretical and practical understanding.

Academic buoyancy holds significant promise as a protective factor against foreign
language anxiety. Its integration into EFL pedagogy could foster more resilient, confident, and
motivated learners, ultimately contributing to more effective language learning outcomes.
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Tabel Interkorelasi Artikel terhadap Pertanyaan Penelitian

RQ1 RQ2
No Penulis & Fokus Utama  (Definisi & (Hubungan BQ3 .
Tahun Konsep) Buoyancy—  (Strategi/Intervensi)
P FLA)
Mane e f
Marsh (2008) definition
2 Pekrun (2006) Comuolvalue v -
theory
3 Horwitz et al. FLA scale B B
(1986) (FLCAS)
Maclntyre &
4 Gardner I(:?I(jiponents of v v B
(1991)
5 Martin (2014) DUOYANCY VS y/ v -
resilience
Dewaele &
6 Maclntyre Emotions in SLA vV v —
(2014)
7 Putwain et al. Test anxiety & v v v
(2012) buoyancy
Khajavy et al. . v v v
8 (2018) Buoyancy in EFL
Emotion
9 Oxford (2017) regulation in v v v
language learning
Teimouri L2 selves & v v
10 (2018) anxiety -
Academic
11 Li (2020) resilience & v v v
buoyancy
Dewaele Trait emotional
12 (2019) intelligence in — v v
FLA
Resnik & Enjoyment vs
13 Dewaele amJ( i; ' — v v
(2020) y
14 Zheng & FLA & academic v B
Cheng (2018) outcomes
Seaton & Growth mindset &
15 Beaumont buo“;nc v v v
(2015) yaney
16 Hiver (2017) Lcacher support& v v
resilience
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ROI1 RQ2
No Penulis & Fokus Utama  (Definisi & (Hubungan BQ3 .
Tahun Konsep) Buoyancy—  (Strategi/Intervensi)
P FLA)
Kim & Kim Classroom
17 (2020) environment & — v v
FLA
18 Martin etal.  Longitudinal v B
(2013) buoyancy study
Wu et al. Cultural context in
19 (2017) buoyancy v v -
Liu & Jackson Reticence in EFL v v
20 (2008) learners B
21 Papi (2010) Mo‘Flvatlon & B v B
anxiety
2 Saito et al. Lg anxiety in B v B
(2018) different skills
Toyama & .
23 Yamazaki S;Li:eilglatlon v v
(2018) g
24 Chaffee et al. Coping in v
(2015) academic settings
25 Talsma et al.  Self-efficacy & v
(2018) buoyancy
Lee & Oxford Language learning
26 (2008) strategies v v v
27 Chen & Zhang Proficiency & B v B
(2019) anxiety
Mercer & Motivation & v v v
28 Ryan (2010) resilience
29 Phan (2016) L Sychological (s v v
capital
Dornyei L2 motivational v v
30 (2009) self system -
. Teacher
31 Xu & Liu scaffolding & — v v
(2020) .
anxiety
Wang & Guan Buoyancy in
32 (2020) Chinese EFL v v v
33 Karlen etal.  Self-regulation & v v v
(2019) buoyancy
Gregersen & Positive
34 Maclntyre psychology in v v v
(2014) SLA
35 Hiver et al. Classroom climate v v v
(2020) & buoyancy
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ROI1 RQ2
No Penulis & Fokus Utama  (Definisi & (Hubungan BQ3 .
Tahun Konsep) Buoyancy—  (Strategi/Intervensi)
P FLA)
Positive
36 i\;[gclzl;;wre psychology & v v
SLA
Salmela-Aro  Student
37 & Upadyaya engagement & v v
(2020) buoyancy
38 King & Smith Silence in EFL B B
(2017) classrooms
Chinese EFL
39 Luo (2014) learners & FLA B
40 Zhang (2019) Growth mindset & v v

)

anxiety

¢~ Ringkasan Naratif Hubungan Antar Artikel

1. Artikel yang membahas definisi dan konsep (RQ1)

Fokus utama pada konseptualisasi academic buoyancy, resilience, dan FLA.
Contoh: Martin & Marsh (2008), Horwitz et al. (1986), Pekrun (2006), Martin (2014),
Oxford (2017).

Artikel-artikel ini memberikan landasan teori dan instrumen (misalnya FLCAS
untuk anxiety).

Posisi: penting untuk membangun kerangka teori penelitian.

2. Artikel yang menghubungkan academic buoyancy dengan FLA
(RQ2)

Menunjukkan korelasi positif/negatif antara buoyancy, emosi, dan kecemasan.
Contoh: Dewaele & MaclIntyre (2014), Putwain et al. (2012), Khajavy et al. (2018),
Resnik & Dewaele (2020), Zheng & Cheng (2018).

Temuan umum: semakin tinggi buoyancy — semakin rendah anxiety, dan
sebaliknya.

Beberapa juga menyoroti faktor mediasi seperti motivasi, self-efficacy, dan
dukungan guru.

3. Artikel yang menekankan strategi/intervensi (RQ3)

Menawarkan solusi praktis: emotion regulation, self-regulation, growth mindset,
teacher scaffolding, classroom climate.
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e Contoh: Oxford (2017), Toyama & Yamazaki (2018), Lee & Oxford (2008), Talsma
et al. (2018), Gregersen & Maclntyre (2014).

o Hasil: strategi ini meningkatkan buoyancy dan menurunkan anxiety, baik
langsung maupun tidak langsung.

o Posisi: memberi implikasi praktis untuk desain intervensi pada mahasiswa.

4. Artikel bridging (menjawab RQ1, RQ2, dan RQ3 sekaligus)

e Artikel ini menyatukan teori, hubungan empiris, dan solusi praktis.

e Contoh: Khajavy et al. (2018), Seaton & Beaumont (2015), Hiver (2017), Mercer &
Ryan (2010), Phan (2016), Wang & Guan (2020), Gregersen & Maclntyre (2014).

o Sangat relevan sebagai literatur inti untuk menjawab pertanyaan penelitian Anda.

Kesimpulan Pemetaan

¢ RQI1 (definisi/konsep): 24 artikel (banyak di awal perkembangan teori).

e RQ2 (hubungan buoyancy—FLA): hampir semua artikel modern (lebih dari 30)
menyinggung hubungan ini.

e RQ3 (strategi/intervensi): sekitar 20 artikel, lebih aplikatif dan memberi arah untuk
intervensi psikologi positif.

o Artikel bridging (sekitar 10) bisa dijadikan pondasi utama dalam diskusi.

Research Question Artikel yang Relevan Ringkasan Temuan Utama

Academic buoyancy didefinisikan
sebagai kapasitas siswa untuk
menghadapi kesulitan akademik
sehari-hari. FLA dipahami sebagai
kecemasan spesifik yang muncul
dalam konteks belajar bahasa asing,
terdiri dari komunikasi apprehension,
test anxiety, dan fear of negative
evaluation.

Martin & Marsh (2008);
Putwain et al. (2012);
Dewaele (2007, 2013);
Horwitz et al. (1986);
Maclntyre & Gardner
(1991, 1994); Oxford
(2017); Resnik & Dewaele
(2021)

RQ1. Bagaimana
definisi dan konsep
academic buoyancy
serta foreign language
anxiety (FLA)?

Martin & Marsh (2009);
Putwain & Daly (2013);  Penelitian menunjukkan hubungan
RQ2. Apa hubungan Dewaele & MaclIntyre negatif: semakin tinggi academic

antara academic (2014); Resnik & Dewaele buoyancy, semakin rendah tingkat
buoyancy dan foreign (2020); Teimouri et al. FLA. Faktor protektif seperti growth
language anxiety? (2019); Khajavy et al. mindset, self-efficacy, dan emotional

(2018); Zheng & Cheng  regulation memperkuat efek ini.
(2018); Maclntyre (2017)

RQ3. Strategi atau Hiver (2017); Wang et al. Intervensi berbasis positive
intervensi apa yang (2021); Lee (2020); Oxford psychology (gratitude, self-

efektif untuk (2016, 2017); Dewaele et  affirmation, enjoyment in language
meningkatkan al. (2019); Maclntyre &  learning), strategi pengajaran suportif,
academic buoyancy Gregersen (2012); Resnik  serta pembelajaran kolaboratif dapat
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Research Question Artikel yang Relevan Ringkasan Temuan Utama
dan menurunkan & Dewaele (2023); Liu & meningkatkan academic buoyancy
FLA? Jackson (2008) sekaligus menurunkan FLA.
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